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Introduction
A great deal of time in teaching is devoted to both the interaction between the teacher and the learners,
and to interaction among the learners themselves. The quality of this interaction is thought to have a
considerable influence on learning.
Jack Richards and Charles Lockhart (1996:138)

Rationale
Group work is an essential component of communicative language lessons. It provides learners with more
opportunities to speak and thus can increase the proportion of student talking time in a lesson. Group work
can also encourage learner autonomy, co-operation and negotiation (Harmer 2003:21) and has been found
to be especially appropriate with learners with backgrounds in Confucianist education systems (Flowerdew,
1998). Working in groups also helps to reduce some learners’ fears of speaking in front of others (Willis,
1996:118), which in turn is likely to lower their effective filter and increase language acquisition (Lightbrown
and Spada, 2001:39).
Nevertheless, group work can also be challenging for language teachers to manage; certain learners may
dominate proceedings, young learners may misbehave due to the freedom offered to them (Moon, 2004:53)
and “learners may revert back to their first language, rather than English, when the teacher is not working
with them” (Harmer, 2003:21). Although Willis (1996:127) states that during group work activities with young
learners it would be “unnatural and unrealistic to ban mother-tongue use altogether” she recommends
encouraging all attempts by the learners to use L2 (ibid).
I regularly observe learners reverting to their first language during many group work activities in my lessons
unless I am closely monitoring them. Close monitoring of learners however, nullifies several of the previously
mentioned benefits of group work and constant monitoring of all groups is impossible in classes with more
than one or two groups. This issue of reverting to L1 in group work scenarios is especially prevalent with
young learners as they often lack intrinsic motivation to speak English and may sometimes even be unaware
of what language they are speaking.

Objective
During my teaching practice I intend to investigate factors which affect and inhibit L2 production during
group work activities with young learners and analyse L1 functions used by learners during such activities.
By considering the above, I hope to better create conditions during group work activities which will
maximize learner L2 use. I will share incites with other staff within my school and with other members of
academic management within the Shanghai region through a presentation and a workshop (included in
Appendix 3).

Applying My Objective
I plan to use transcriptions of recordings of unmonitored groups of learners during short group work
activities (lasting between three and ten minutes, depending on the age of the learners) in order to discern
what communicative functions learners use L1 and L2 for. I will graph the results to provide a clear
illustration of the frequency of these functions and use the results along with the transcriptions to reflect on
my lessons and make decisions about how to maximize learners’ use of L2 in future group work activities.
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Classes Taught
I used three classes to evaluate my teaching; High Flyers 1A with students of beginner level, aged 6 to 8;
Small Stars Red with students of beginner level, aged 5 to 6 and High Flyers 5A with students of high
elementary level, aged 9 to 10. The High Flyers groups had two hour lessons once a week and the Small
Stars group had one hour lessons twice a week. All learners share Mandarin Chinese as a first language.
Lesson One – High Flyers 1A
2/11/2010
Factors identified:
identified: The lesson objective was for learners to describe the appearance of different animals.
During the group work, learners worked in pairs; one learner described a monster (a picture of which was
located outside the classroom) and the other learner drew what the first learner described.

L1 and L2 Language Use Lesson 1
35
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non-activity
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Figure 1: L1 and L2 language use during lesson 1 group work

Observations and implications for my future teaching: The pair of learners which were recorded used
mostly L1 during this activity (Figure 1). It seems likely that this was due to the learners not being equipped
with all the necessary lexis which they required to complete the activity. Also, without monitoring by the
teacher or peers to provide any extrinsic reinforcement, the learners had little motivation to use L2. Possibly,
because this task was collaborative, the learners took many shortcuts with the language in order to
complete the task as quickly as possible. In future activities I would try to use competitive tasks which I
hoped would facilitate more peer monitoring and decrease the desire of the learners to complete tasks as
quickly as possible.
Lesson Two – High Flyers 1A
20/11/2010
Factors identified:
identified : The lesson objective was for learners to use ‘but’ as a coordinating conjunction to create
sentences describing intrinsic abilities of animals. During the group work stage one learner per group would
describe the abilities of an animal while other learners would try to find a flashcard of that animal as quickly
as possible.
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L1 and L2 Language Use Lesson 2
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Figure 2: L1 and L2 language use during lesson 2 group work

Observations and implications for my future teaching: The recorded group used both L2 and L1 to
describe the animals (Figure 2). The learners spent a lot of time talking about the rules of an activity using L1
(Figure 2) and eventually asked the teacher to adjudicate. It may have been helpful to appoint one learner
per group to be a ‘leader’ and thus quickly and independently solve any such conflicts. Alternatively,
streaming learners into groups according to motivation or behaviour may have prevented such conflicts
from arising (Harmer, 2003:121). L1 was also frequently used to talk about who should speak next (Figure 2).
In future I would stream learners into groups according to their expected behaviour.
Lesson Three
4/12/2010
T hree – High Flyers 1A
Factors identified:
identified : The objective of this lesson was for learners to use the present continuous tense to
describe actions. This group activity involved a learner describing activities shown on flashcards to the other
learners in the group. They had to listen and then find the appropriate flashcard. Learners were streamed
into groups according to their expected levels of behaviour.

L1 and L2 Language Use Lesson 3
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Figure 3: L1 and L2 language use during lesson 3 group work
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Observations and implications for my future teaching: No arguments developed in the recorded group,
and L2 alone was used to describe actions (Figure 3). All utterances about turn taking used L1. In future I
would predict what language would be needed to complete a group work game in English and model such
language for the learners. For this class, modelling language about taking turns in English would have been
extremely useful. This could have included, “It’s me!”, “Who’s next?”, “Ask me!”, “It’s you!” etc.
Lesson Four – Small Stars Red
24/12/2010
Factors identified:
identified: The objective of the lesson was for learners to become familiar with some animal name
collocations (e.g. ‘African elephant’, ‘giant panda’). The group activity involved learners saying the name of
an animal and the other learners touching the appropriate flashcard. Whilst modelling the activity, language
for taking turns was also modelled to allow learners to prompt each other in L2 and thus minimize the use of
L1. Learners were streamed into groups, with more proficient, better behaved and more independent
learners forming the unmonitored group and less proficient and less independent learners forming those
groups monitored by the teacher.

L1 and L2 Language Use Lesson 4
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Figure 4: L1 and L2 language use during lesson 4 group work

Observations and implications for my future teaching: The transcription of the unmonitored group
showed that the learners frequently used L2 to take turns and L1 to correct collocation errors (Figure 4). This
unmonitored group of higher proficiency learners was observed to use more collocations than the monitored
groups of lower proficiency learners. Based on the success of the group work in this lesson, I decided to
continue to try to teach similar turn taking language in future classes and also preview peer correction
language, which would have allowed learners in this class to correct each other’s miscollocations. For this
class, that could have included “No!” or “Wrong!”
Lesson Five – High Flyers 5A
02/01/2011
Factors identified:
identified : The objective of this lesson was for learners to be able to give advice using different
modal and near modal verbs. This group work activity involved a learner making predictions about the
weather and others responding with advice. Before the activity, some turn taking and correction language
was elicited from and checked with the learners. The learners were also made aware that they should try to
speak only English during the activity.
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L1 and L2 Language Use Lesson 5
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Figure 5: L1 and L2 language use during lesson 5 group work

Observations and implications for my future teaching: In the recorded group L2 was only used to talk
about weather and give advice (Figure 5). L1 was used to communicate the taking of turns, make
corrections and talk about matters not related to the activity. After the activity, when the learners were asked
how much English they had spoken, they said they had only used English to communicate during the
activity. It would therefore appear that they were not consciously monitoring their L1/L2 output during the
activity and may even have been unaware when they were speaking L1. In future, I would aim to incorporate
a rule into group work activities which would help learners of this level and age group monitor their own
language production and speak L2 whenever possible.
Lesson Six – Small Stars Red
07/01/2011
Factors identified:
identified: The objective of the lesson was to review the names of certain animals, practice asking
questions and use some simple adjectives to describe animals. During the group work activity each learner
had to think of an animal and others had to ask them questions about it in order to identify the animal. Some
‘game language’ was reviewed before starting the activity, including “No!” for correcting incorrect guesses.
The learners were again streamed into groups according to both language proficiency and level of
behaviour.

L1 and L2 Language Use - Lesson 6
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Figure 6: L1 and L2 language use during lesson 6 group work
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Observations and implications for my future teaching: In the recorded group learners used L2 to ask
questions, to make guesses and to correct incorrect guesses (Figure 6). L1 was used only infrequently to
confirm whose turn it was to speak. In future I would include “It’s me” and “It’s you” in the modelled
language before the activity to allow L2 to be used for this purpose. The lower proficiency groups which
were monitored were observed to use fewer collocations and used L2 for fewer purposes than the recorded
group.
Lesson Seven – High Flyers 5A
16/01/2011
Factors identified:
identified: The objective of the lesson was for learners to describe different jobs, using the third
person present simple tense. During the group work activity each learner had a number of cards with the
names of different jobs printed on them. A learner had to describe a job to the other members of the group
who guessed the job described. The group member who guessed correctly was then given the card, with
the goal of winning many cards as possible. During the demonstration of this activity, learners were shown
that they could take a card from another member of the group if they caught that person speaking L1. It was
hoped that this rule would help learners consciously monitor their own output as well as that of their peers
during the activity.

L1 and L2 Language Use - Lesson 7
80

70

60

Utterances

50

joke
non-activity
taking turns
target language

40

30

20

10

0

L1

L2

Figure 7: L1 and L2 language use during lesson 7 group work

Observations and implications for my future teaching: The L1 card forfeiture rule encouraged learners to
monitor their own output and thereby completely eliminated the use of L1 during the activity. L2 was used
by the learners to describe jobs, to take turns and to joke with other members of the group (Figure 7). From
the transcription of the unmonitored group, the card removal rule was not invoked at all during the game, so
strong was the motivation to speak only L2 and therefore not have one’s cards removed.

Conclusions
The objective of this research project was to investigate factors which affect and inhibit target language
production in group work activities with young learners and to create conditions during group work activities
which maximize learner L2 use as well as investigating learner L1 use during group work activities. The
following factors were found to be significant in facilitating the use of L2 during group work activities.
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a) Predicting and modelling ‘game language’ for learners
Jeremy Harmer states, “A principal cause of L1 use is the language required by the activity” (Harmer,
2003:21). During this study learners used language for a variety of communicative purposes during group
work activities. On average, target language accounted for only 60% of the utterances from students during
group work activities in this research project (Figure 8).

Language Use During Group Activities

61%

9%

taget language
correction
taking turns
non-activity
language inquiry
joke
clarification

17%

0.3%
2%
0.3%

11%

Figure 8: Language use over all lessons

L1 Use - All Lessons
1%
32%

taget language
correction
taking turns
non-activity
language inquiry

28%

6%

33%

Figure 9: L1 functions over all lessons
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It is clear from Figure 9 that learners used L1 for a range of purposes, sometimes substituting for L2 target
language, but equally frequently for taking turns and talking about matters unrelated to the group work
activity.
During the project, aside from target language functions, learners were found to use language (both L1 and
L2) to
• discuss taking turns during games
• correct each other’s language errors
• talk about the rules of the game
• ask each other about the meaning of the language
• talk about matters unrelated to the activity
• make jokes about the language.
Predicting and then modelling these other language functions for learners was found to have a direct effect
on the language used by learners and greatly reduced learners’ use of L1 during the group work activities.
These language functions should be considered as important as the target language of an activity, as this
‘game language’ is frequently used for meaningful communication and should therefore lead to increased
language acquisition.
b) Streaming learners according to level of proficiency and behaviour
Streaming learners into groups of similar levels of behaviour was found to lower the likelihood of conflict
arising in a group. Young learners who are more likely to misbehave during group work activities should be
placed together in groups so that they can be more closely monitored by the teacher. Streaming learners
into groups of similar levels of language proficiency had the advantage of allowing the teacher to spend
more time monitoring learners who may benefit from additional assistance from the teacher. By placing
stronger learners together in groups the teacher could also increase the complexity of the activity. More
proficient groups were also found to use more complex language with each other than other groups,
thereby enhancing language practice.
c) Incorporating the use of English into the rules of the game
Incorporating the use of English into the rules of the game had a dramatic effect on reducing the amount of
L1 used and increased the amount of L2 used during group work games by older young learners (compare
Figure 5 and Figure 7). Investigation suggested that learners are sometimes unaware of their use of L1
during group work activities and showed that language choice in such instances may be subconscious. The
introduction of a penalty for using L1 in the rules of the game was found to focus learners’ attention on their
own output in the higher level class and facilitated the use of English for the functions of joking, correcting
pronunciation and prompting other learners.
d) Using competitive as opposed to collaborative activities
Over the course of the study learners used L1 most when taking shortcuts in collaborative tasks.
Competitive group work was found to give learners fewer reasons to take shortcuts using L1, where the
focus was less on the completion of a task than it was on playing a game. During competitive group work
activities, reinforcement for using L2 could be provided by other learners in the group.
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Implications
a) Teaching implications
In the short term, I will continue to predict and pre-teach language that learners need to complete group
work activities in English. I will review the ‘game language’ used with these groups in future lessons and
expand on their lexis in this area, allowing my learners to use L2 for more communicative functions during
group work activities. I will also predict and teach, as appropriate, language that may be required in group
work activities to those groups which were not part of this research project. I will continue to stream learners
into groups according to language proficiency and behaviour and incorporate language use into game rules
with older groups of young learners.
In the longer term I will try to compile lists of vocabulary needed for different group activities at different levels.
I intend to continue to take note of those functions for which learners use L1 during group work activities
and integrate these functions into my future teaching.
b) Teacher training implications
I have developed a workshop to introduce teachers in my centre and other centres in Shanghai to some of
the ‘best practices’ in organizing group work activities with young learners with the aim of maximizing L2
use (included in Appendix 3). This workshop introduces participants to the importance of ‘game language’,
focusing game rules on L2 use and streaming learners according to language proficiency and behaviour.
In the longer term I would like to support other teachers in my centre in researching their own teaching and
introduce them to the concept of researching teaching using the example of this project.
c) Research implications
In the short term, I intend to investigate whether it is possible to have young learners aged around six use
only L2 during group work activities. I will do this by raising their awareness of the language they use during
such activities.
In the longer term I would like to continue to investigate uses of L1 and L2 in collaborative group work
activities. I also plan to look into learner language use during group work activities with children aged over
eleven to see if similar factors affect their use of L2 and investigate factors which could lead to increased L2
usage.

Evaluation
From my developmental records, transcriptions and self reflections I have found there to be great value in
this research into factors affecting L2 production during group work activities. As a teacher, this has helped
me to become a better and more efficient facilitator in the classroom as well as forcing me to analyse
specific aspects of my own lessons and compelling me to consider what motivates young learners to speak
English in the classroom. This has allowed me to implement changes in my teaching which have promoted
greater learner autonomy in my classes, made my lessons more learner centred, provided learners with
more opportunities to engage in meaningful communication with each other in L2 and thus improved their
prospects of acquiring English as a second language. A further benefit of the research process was that it
allowed learners to gain confidence using English together, without adult supervision. Groups of learners as
young as five years of age were able to work independently of a teacher, using English as their main
language of communication.

11

Trinity LTCL Diploma in TESOL

Developmental Record of own Teaching

References
How to Teach English by Jeremy Harmer, PRC Edition (2000). Foreign Language Teaching and Research
Press
The Practice of English Language Teaching by Jeremy Harmer, PRC Edition (2003) Longman.
A Framework for Task Based Learning by Jane Willis (1996). Longman
How Languages are Learned by Patsy M. Lightbrown and Nina Spada (2001). Shanghai Foreign Language
Education Press
Children Learning English by Jayne Moon (2004). MacMillan Heinemann
Teaching Children English by David Vale and Anne Feunteun (1995). Cambridge University Press
Action Research for Language Teachers by Michael Wallace (1998). Cambridge University Press
Reflective Teaching in Second Language Classrooms by Jack C. Richards and Charles Lockhart. PRC
Edition (1996). Cambridge University Press
A Cultural Perspective on Group Work by John Flowerdew (1998) in ELT Journal 52/4 pp323-329.

12

Trinity LTCL Diploma in TESOL

Developmental Record of own Teaching

Appendix 1 – Summary of Lessons
Lessons Taught
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Appendix 2 - Transcripts of Group Work
Transcript of Lesson One – High Flyers 1A (2 hours)
S1:
S2:
S1: It is pen.
S1:
S1:
S2: Arm
T: Arm, two arms.
S:
S:
.
S:
S:
?
S:
S:
T: One big nose and…
S:
S:
S:
T: Okay. This is a monster.
S:
S: Ten teeth.
S:
laughing
S:
S:
T: Body.
S:
S
S:
S:
S:
S:
T: Ok you have to wait. We have five minutes here. Yes?
S:
S:
S:
.
S: Okay
S: Four.
S:
T: A big nose? No.
S:
Oh, my god.
S:
S: Babe
S:
T: Anything else? How many fingers?
S
T: You already finished? All right. Well done.

哦，对对对，十个牙齿
两个爪子。
两个爪子，一个舌头。
一个历险里面有个历险的嘴巴。

02/11/2010

两个鼻孔
两个爪子两个脚。
两个爪子一个脚
爪子怎么画
这边有
快去。
响得不得了。
上面都是
后面还有。
一个脖子
你是怪兽，你是怪兽（
）
鼻子怎么这么。。。好难看。
你要握大鼻子了。
擦掉，擦掉。
：一个疙瘩，一个疙瘩。
什么？
一个疙瘩。
什么，什么？
我想吃巧克力了。
，
眼珠子全黑色的
比你还可怕
眼珠子都是黑色的。
没什么
一个圆圈外面还有一个圆圈。
一个圆圈还有一个。
还我！
好几个。。
；两个脚丫子
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Transcript of Lesson
Lesson Two – High Flyers 1A (2 hours)
Ss:
S1:
S2:
S3: Ross.
T: Yes?
S3: Duck, can, er, fly?
T: no.
S4:
S3: No, hehehe.
S4:
S5:
S2:
S1: (inaudiable)
S2:
S:
Ss:
inaudible
S3: Dog can swim. Dog can jump
S6: Dog can play,
S6: And can swim. Dog can swim. Can eat
S7: Run. Can run. can run, can run.
S: Yeah
S8: Run
S6: Yes.
S:
S:
Dogs can fly. And can swim.
S:
S:
S:
S: Fish
S: Teacher. Fish can run.
T: Can a fish fly?
S:
T: No, no.
S:
S:
S:
S:
S:
S: It can swim. She is, can’t run. Hehe
S:
S: It can..
S:
S:
Peter.
Peter
S:
S: It can run. Can swim.
S:
S:
S: It can run.

鸭子，鸭子！
老师，鸭子会飞。
第一次听说。

Developmental Record of own Teaching

20/11/2010

老师，两个兔子。
老师怎么每次都背这个。
鸭子它不会飞。但是它会游泳。
我是知道了。
该你了
说你呢。
该你了。
干嘛呀。（
）
哦，不对。
有很多种动物。
这个。
我先看到的。
是不是该我了。好。
还有没有
你们这个都不知道。
他对了。继续。他这个是什么。
。

他说的。
在水里游泳。我知道我是对的。真是。
会游泳哇。笨蛋，这都想不出来。应该是他 。。。继续。
我不想来。
他不想你就算你。
好，混在一起才有难度。
你先来
全部都在你手里。
不对，不对。我就要
不打算给你，我就给 。
应该我赢了。
让他们重新分
你先来。
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S: It can’t fly. It can ...can jump.
S: Yes!
S: Run.
S: Rabbit
S: Run.
S:
S:
S:
S:
run.
S:
S:

这个，这个。
对。
它们不会飞的。
我说 它们会跑。
它们不会跑。
它们会走路。

Transcript of Lesson Three - High Flyers 1A (2 hours)
Lesson 3 HF1A Dec 04 2010
S: What’s she doing?
S:
S: He’s…He’s, erm, sleeping!
S:
S:
S:
S: He’s doing? She, He’s watchin’ TV.
S:
S: What’s she doing?
S: She’ sleeping.
S: What’s she doing? What’s she doing?
S: She’s, she’s erm, cooking dinner.
S:
S:
S:
S: What he doing?
S: He’s.
S: What’s he doing?
S: He’s listening a song.
S:
S: What’s he doing?
S: He’s eating. Eating! He’s...watching TV.
S:
S: What he’s doing? He
she.
S: He.
S: He, she. He’s draw a picture.
S:
S: What’s she doing?
S:
She’s sleeping.
S:
S: What’s he doing?
S: He’s playing a football.
S:
S: What’s he doing?
S: He’s, he’s, he’s eating.

4/12/2010

这不是你的
你问我。
我问你？
还是我呀。我回答呀。
那不一样的。
他在先还是你在先？谁在先。
我先看到的。
谁
你

我。 我问你。What he doing?

你问我

问我啊。

还是

你问我。
恩。 我不想说难看。等等等。
我
你问我呀。
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S: Ha ha ha!
S: What’s she doing?
S:
S: What’s she doing? She,
S:
S:
S: She’s sleeping.
S:
S: What’s he doing?
S: He’s, he’s, he’s he’s…
S:
S: Watching TV.

他问你
女的
拿开一点啊。不然看不见。
老师有人在门口。
快点，你问我。
快点。

Transcript
Trans cript of Lesson Four - Small Stars Red (1 hour)
S1: Okay, it’s a yellow lion.
S2: Yes
S1: David, animal!
S2: (L1 inaudible) Princess
S3: It’s a yellow giraffe.
S1: Princess, say an animal.
S1: It’s a white rabbit. Linda, say animals.
S4: It’s a fox.
S4: Princess, say an animal.
S1: Okay. It’s a, eh, (L2 inaudible) mouse. Yes! David, say an animal.
S2: It’s a yellow giraffe.
S2: Princess, eh Princess, say a animal.
S3: It’s a rabbit.
S4: Ha ha ha!
S3: Say an animal.
S1: It’s a… It’s a… ha ha ha.
S3: Ha ha ha
S2: (L1 inaudible)
S1: It’s a yellow giraffe. (inaudible) animals.
S4: It’s a rabbit.
S2:
S4: Okay, I say a animal.
S3: It’s a yellow lion. Yes yes yes!
S2: It’s a yellow fox.
S3:
yellow fox
S1:
S2: It’s a sly fox.
S4: Yes.
S1:
S4:
S2: It’s a yellow foh… It’s a yellow lion. Linda, say an animal.
S4: It’s a yellow lion. Yes! David, say an animal.

24/12/2010

想学我就学我 没事

你打了我的手了
不是
你讲错了

好 你再来一边吧
你讲错了
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Transcript of Lesson Five - High Flyers 5A (2 hours)
S1:
S2:
S:
S:
S:
S1:
S:
S:
S:
S:
S:
Happy new year.
S:
S:
S:
S:
S:
S:
S:
S: Er, there’s going to be a thunderstorm.
S: You should, er, don’t forget to bring your umbrella.
S: Er, we are going to have had..
S: You should stay at home.
S: There’s going to be an?
S: You should
home.
S: There’s going to be a huri
S:
S: There’s going to be …
S: There’re going to be strong winds.
S: You should stay at home.
S: Why don’t you…you should at home.
S: You should at home? No.
S: Why don’t you…
S: You should go out…
S: There’re going to be strong winds.
S: Why don’t you stay at your home?
S: There’s going to be a thunderstorm.
S: You should stay at home.
S: There’s going to be a rainstorm.
S: Why don’t you take your umbrella?
S There’s going to be a hurris
S:
S:
S: There’s going to be a rainstorm.
S:
S:
S: There’s going to be rainstorm.
S: Take ? two? two umbrella?
S:
a,
an umbrella.

没有的
这是什么。
刚刚老师发给我的一大堆回答没有问题。
我只有两句问句。那你就给我一点问句好了。
哇塞，全是问句。
我是随便发的。
就是随便发嘛。
我随便发的。对我一样。
哇塞哇塞。
我的
又是
我的都不一样的。我的呢。
我的差不多都一样。
我的看不出来。
我的差不多也都一样。
我几乎都会有一点不同。
哎，这个这个。
为什么

02/01/2011

。。。

什么意思

又一样的。

：
该我了。怎么还是你读啊。
口误。口误。该你了。
哎呀，我不上了。我又不上了。
。。我到现在。
他说的是 它要是
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：
他是对的。
他说
就说不要忘记带。
哎呀，你烦死了。答我一句。
什么
再来一句
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S Don’t forget to an umbrella.
S:
S: Don’t forget to take an umbrella.
don’t forget to take,
S:
S:
S: Don’t forget to …
S:
S: There’s going to …

Transcript of Lesson Six – Small Stars Red (1 hour)
S: One, two, three four, five, six, seven, eight, nine, ten.
S: Er, one.
S: Yellow.
S: Two.
S: Brown.
S: Three.
S: Yellow.
S:
S: Ross
S:
S: It’s a brown.
S:
S: What's this?
S: It’s a white.
S: No.
S: It's a black and white?
S: No.
S: It's a grey?
S: No.
S: Is a house mouse?
S: Yes, oh yeah.
S: You say.
S: Green.
S:
S: Green.
S: No.
S: Brown. It’s a horse mouse?
S: It's a green snake.
S: It's a house mouse.
S: It's a green snake.
S: No
S: House mouse
S: Green snake
S: House mouse
S: Green snake
S: No
S: What colour is it?
S: It’s white.
S: Yes

07/01/2011

怎么没人问了
在那玩呢。
怎么没人问了。
怎么没人问了。

什么颜色

19

Trinity LTCL Diploma in TESOL

Developmental Record of own Teaching

S: Yellow and green
S: What colour is it?
S: It's yellow
S: Red. It’s red.
S: It’s white
S: One two three
S:
S:
S: What colour is it?
S:
?
S: Brown?
S: It’s a big?
S: No
S: Oh, it's a bear.
S: It’s a brown bear.
S: Oh bear it's a bear. Yeah.
S: No,
S: What colour is it?
S: It's a snake
S: It's a green snake
S: Green, green.
S: What colour is it?
S: What colour is it?
S: No it's white
S: What's next?
S: It’s yellow rabbit
S: It’s a rabbit?
S: Yes
S: One two three
S: What colour is it?
S: It's yellow and brown
S: It's red
S: Yellow and brown
S: Yes
S:
S:
S: Yellow and brown
S: Oh, no
S: It’s a house mouse
S: Yes
S: What colour is it?
S:
S:
Oh right, It’s a giraffe, it's a yellow giraffe.

这回该我了吧
不对该我了
什么颜色的

到你了
什么

问我呀。
又忘了。

Transcript of Lesson Seven - High Flyers 5A (2 hours)
02/01/2011
S1: Hey hey hey, why you give me two?
S2: One for you, one for you, one for you, one for me. One for you, one for you, one for you, one for me.
Okay?
S3: Okay
20
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S2: One for you, one for you, one for you, one for me.
S1: Only three cards out! And only two or three cards. Jessica, how many cards… How many cards have
you? Oh yeah
S4: I have to send two.
S2: [inaudible]
S1: Jessica!
S4: He speak Chinese!
S3: Policeman! Policeman!
S1: Eh, yeah.
S1: Someone who fixes the doors.
S2: Locksmith.
S4: Locksmith.
S1: No.
S3: A car…
S4: A cer-pen-ter
S1: No. How do you say that?
S4: Cerpenter
S1: No, no no.
S2: Teacher!
S1: No, no no.
S2: Carpenter, carpenter.
All: [laughing]
S1: It…
S2: It?
S3: It?
S2: It fix the…
All: [laughing]
S2: It fix the lock.
S4: Locksmith
S1: Locksmith!
S4: It help, it help the…
S1: It?
S3: Nurse?
S1: Wow.
S3: She or he help the doctor.
S2: Nurse!
S1: Nurse!
S4: Same same same same same same.
S1: He or she eat food and the…
S2: Food Crrrrr
S3: Food Crrrrr
S2: Cricket?
S1: No, no no.
S2: Cabbage?
All: [laughing]
S3: Food cattic?
S1: No.
S2: Food carrot!
All: [laughing]
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S3: Crrrrrr…
S1: Critic.
S3: Yeah
S1: Yeah, critic.
S2: Currency!
All: [laughing]
S2: Currency
S1: Food critic!
S2: Food Christmas, ha ha ha.
S3: Food Christmas, ha ha ha.
S1: You you you!
S3: You!
S2: It, it’s… Oh so poor. It’s…
S1: Eat?
S3: [laughing]
S2: Eat the animal! [pause] He or she helps sick people.
S3: Doctor!
S1: Doctor!
S4: Nurse
S2: Yeah.
S4: He or she can fix electricity.
All: Electrician!
All: [laughing]
S3: He or she can taste a food…
S1: Food critic!
S2: Food critic. It is the food Christmas! Ha ha ha ha.
S1: Someone, someone who catch bad people.
S3: Policeman.
S2: Policeman.
S4: Policeman
S2: Police-mas! Ha ha ha.
S3: She or he drive the car and…
S1: Car test driver!
S2: Oh my god.
S4: He can catch the people, good or bad.
All: Policeman!
S1: Astronaut
S3: Doctor?
S4: Yes.
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Appendix 3 – Group Work Workshop
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